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Rationale 
 
1. This policy sets out the principles of our approach to Teaching and Learning at Maidstone Grammar School. It also 

provides guidance to our teaching staff to enable them to reflect on and develop their teaching in order to maximise 
their students’ learning.  

 
 
The School’s Vision, Ethos and Values  
 
2. Our vision and values are categorised into two pillars: Inspire to Learn and Inspire to Belong. We aim to inspire our 

students to love learning, to be curious within the classroom and to ask challenging questions. We want them to be 
independent, know how to respond to feedback and see the connections across different subjects. Alongside this we 
also inspire our students to belong to their school – ensuring they feel safe and supported, having respect for one 
another, and having a sense of identity. We want them to give service and leadership to their community, to get 
involved in the wider life of the school and to go on being a better version of themselves each day.  

 
3. The school’s motto Olim Meminisse Juvabit – A joy it will be one day, perhaps, to look back and remember even this – is 

embodied in our vision, ethos and values. 
 
 

Implementation of the Curriculum  
 
4. Maidstone Grammar School aims to provide a curriculum that:  

• fosters our vision, ethos and values. 
• is underpinned by our two pillars: Inspire to Learn and Inspire to Belong.  
• is ambitious, broad and balanced encompassing academia and enrichment. 
• meets the needs of every learner. 
• stretches and challenges all our learners.  

 
5. Our curriculum is implemented with teaching underpinned by the MGS Teachers’ Toolkit (see appendix 1) and 

pedagogical research that includes Rosenshine’s 10 Principles of Instruction (see appendix 2). 
 
6. Further information can be found in ‘Our Curriculum’ and ‘Learning at MGS’ webpages on the school’s website. 
 
 
Developing Learning Habits 
 
7. At Maidstone Grammar School we believe that inspiring teaching inspires learning. This is embodied in Inspire to 

Learn and the four Learning Habits we want students to develop: 
• Maidstonians are effective in their use of assessment. They know how to reflect and are supported with 

differentiated learning to make rapid progress.   
• Maidstonians are curious and seek to explore. Greater learning is truly unlocked when we all ask challenging 

questions and persevere when striving to find answers. 
• Maidstonians are independent and resilient learners. They are able to immerse themselves in their studies, distil 

complex information and revise effectively. 
• Maidstonians understand that their subjects are connected and can make links between the skills and terminology 

within them. 
 
8. Our aim with Inspire to Learn is to enable students to take increasing ownership of their learning, to increase their 

capacities of metacognition and self-efficacy, and to ensure that they are able to engage with and benefit from the 
cognitive challenges of our curriculum. Our ‘Learning to Learn’ curriculum supports this aim.   

 
 
Teachers’ Standards 
 
9. This policy incorporates the Teachers’ Standards currently in force in England (see appendix 3).  
 
 
Developing Teachers’ Practice 
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10. We are committed to continually improving our practice. The school does not prescribe particular styles of pedagogy, 
however we expect teachers to be well-informed of the best pedagogical practices in their subjects and to use these, 
the MGS Teachers’ Toolkit and Rosenshine’s 10 Principles of Instruction to choose the approaches that will drive 
their students’ learning. Guidance on how teachers may incorporate this into their practice is outlined in the ‘Core 
Learning and Teaching at MGS’ table annexed to this policy (appendix 4). 

 
11. The school is committed to providing staff with continuing professional development to help each teacher develop 

their practice and approaches to teaching. Our whole-school CPD combines whole-school foci and the opportunity 
for individual departments and teachers to explore their own areas of interest through the MGS Continual 
Departmental Self Evaluation. Whole-school CPD and bespoke departmental CPD are rooted in evidence based 
practices to improve classroom practice.  

 
 
Teaching and Learning Environment  
 
12. Classrooms must be tidy, well organised and create a purposeful learning environment. 
 
13. Classroom displays must be displays for learning and displays of learning. 
 
14. Relevant resources should be readily available to staff and students, to support learning.  

 
15. Workbooks across all key stages evidence pride in presentation. In the Sixth Form, workbooks follow The MGS Sixth 

Form Code (see appendix 5). 
 
 
Assessment for Learning 
 
16. Assessment, recording, reporting and target setting are all critical in the continued review of the curriculum and the 

measure of its impact. Teachers know how to assess progress in their subject, and do so in three forms: diagnostic, 
formative and summative. 

 
17. Diagnostic assessment:  

• This occurs at the beginning of a unit of study.  
• It is used to inform curriculum planning and differentiation of input.   
• It is used to identify those requiring intervention and for appropriate learning support to be put in place.  

 
18. Formative assessment:  

• This occurs during a unit of study. 
• Teachers use questioning, observations of students working, classroom discussion and analysis of students’ work, 

including homework and tests, on a day-to-day basis.  
• Teachers adopt teaching strategies and set learning objectives to meet the needs of all students and promote 

progress. 
 
19. Summative assessment:  

• This occurs at the end of a unit of study or roughly every term. 
• It also occurs at a significant point along its course, to determine the level of understanding a student has achieved. 
• In addition to the above, summative assessment also occurs for the following: 

o End of year examinations for Years 7-10 
o Year 11 mock and mini mock GCSE examinations 
o Year 12 UCAS exams and AS exams 
o Year 13 mock AS and A Level examinations 

 
Feedback for Students  
 
20. Students engage with their own assessment through directed reflections, self-assessment and peer-assessment. 

Whenever students are assessed by the teacher, feedback will be verbal, written, electronic/online or a combination. 
 
21. The quality of feedback is essential in helping students to make progress. The primary way in which the quality of 

feedback can be demonstrated by teachers, is how students tackle subsequent learning. 
 



 4 

22. All feedback should be in the form of ‘What Went Well’ (WWW) and ‘To Make Progress You Must…’ 
 
23. WWW should ensure that there is praise for the student, there is a reward if appropriate and the student should be 

acknowledged personally. 
 
24. A tangible, actionable target should be set as part of the ‘To Make Progress You Must…’ feedback. This could be in 

the form of a question or a task that supports the ‘To Make Progress You Must…’ target. Students should be given 
Dedicated Improvement and Reflection Time (DIRT) to complete this and to allow them to be active in and engage 
with their progress. ‘To Make Progress You Must…’ feedback should be personal to the needs of the student. It 
could be written by them as part of DIRT. It should be used by the student and teacher for future learning. 

 
25. When peer and self-assessment are used, success criteria are shared with students and less emphasis is placed on 

being right and more on understanding. Students are taught the skills of collaboration and co-operation and 
encouraged to explain their judgements in peer groups.  

 
 
Marking  
 
26. Marking is one type of feedback that teachers should be providing for students.  
 
27. Marking should be subject specific, but all departments should follow the following guidelines for all year groups: 

• Marking should be meaningful, manageable and motivating.  
• Written feedback must be provided with support of the relevant ‘MGS Yellow Sticker’ (see appendix 6). 
• Written feedback by the teacher should include comment marking in the form of ‘To Make Progress You 

Must…’.  
• When the teacher is giving verbal whole feedback, common mistakes should be established and feedback to 

students, to avoid repetition of similar written comments on all students’ work. Students should capture this 
and it could include aspects of the ‘WWW’ and ‘To Make Progress You Must…’ process.  

• There should be evidence of Spelling, Punctuation and Grammar (SPAG) marking, however this is most 
realistic when done as part of focused comment marking.  

• Comment marking could be summative or through annotations throughout the response.  
 
 
Frequency of Marking  
 
28. The frequency of teacher marking annually, in each subject, will be agreed between the Head of Department and 

the SLT Line Manager, through the use of the MGS Homework and Assessment Philosophy statement.   
 
29. Written feedback must accompany work that is formally marked. As a guide, this will occur at the end of a unit of 

study or roughly every term.  
 
30. Marked work should be returned to students within two weeks. 
 
 
Monitoring Assessment for Learning 
 
31. Assessment for Learning is monitored through student achievement, lesson observation, learning walks, work 

scrutinies and regular work checks carried out by Heads of Department and SLT. 
 
32. Heads of Department are responsible for ensuring: 

• The MGS Homework and Assessment Philosophy statement is in place to help HODs decide precisely what is 
to be assessed, with what frequency, the type of assessment to be undertaken and how the teacher should 
encourage and ensure active student response to the feedback.  

• All key assessments are consistent in relation to assessment criteria and standards of marking across all classes 
within their department. 

• Outcomes from all key assessments are recorded within the department for the purposes of monitoring and 
tracking. Heads of Department are free to determine how this data will be recorded, but they must ensure the 
data is complete, held centrally and accessible to SLT. 
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Tracking Progress 
 
33. It is the responsibility of both teachers and students to ensure that students’ learning is progressing through the 

curriculum in each subject. 
 
34. Teachers know how to assess progress in their subject, and do so in accordance with the Assessment for Learning 

points (16-30) in this policy. 
 
35. Recognising that progress is rarely linear and that students make progress at different rates, teachers regularly give 

opportunities to revise, recap or otherwise review previously taught material in response to the developing needs of 
each class. 

 
36. The results of tests, mock exams and formal assessments are held centrally, accessible to SLT and are colour coded to 

reflect the level of progress towards targets. 
 
37. Teachers are expected to intervene where students are not on-track to meet their academic targets and provide the 

student with access to the support required to get back on-track. Heads of Department and SLT are responsible for 
monitoring such intervention and measuring the outcomes.  

 
38. House Teams and Heads of Key Stages intervene, in addition to Heads of Department, when there is a pattern of 

underachievement or failure to meet expectations across a range of subject areas.  
 
39. Intervention may take place inside or outside the classroom. 
 
 
Differentiation 
 
40. Our aim is to stretch and challenge our high-ability learners.  
 
41. Our students are of a very high ability and as such, we aim to teach in a way that maximises their potential in each 

subject. Whilst recognising that there is a range of abilities among our students, we endeavour to provide an 
aspirational level of challenge that befits the high ability of the learners we teach. Teachers encourage our students 
to aim for the same ambitious goals regardless of their different needs. 

 
42. Teachers are aware of whether students fall into any of the following subgroups: 

• Pupil Premium status (PPG) 
• English as an Additional Language (EAL) 
• Special Educational Need or Disability (SEND), including School Support or EHCP 
• Most Able status (MA) 
• Girls 

 
43. These students may require additional support in different areas. Two students with the same status may not 

necessarily require the same type of support, and this should be based on the student’s own individual needs. 
 
44. Teachers differentiate in their lessons as appropriate to the learning aims at hand and provide appropriate 

scaffolding. 
 
 
Homework 
 
45. Homework is an integral part of the curriculum. Planning for homework is as integral as planning for learning: it is 

planned and prepared alongside all other schemes of learning (though different tasks may be planned by different 
teachers) to reinforce and extend what is learned in school, and to carry out research for new areas of study. 
Homework must be appropriate to the age, ability and circumstances of all our students, taking into account the 
individual students, the cohort, special educational needs and anything that may disadvantage students.  

 
46. All homework tasks, regardless of what form they take, must be explained during lessons and supplemented with 

written instructions set as an Assignment on Microsoft Teams (which Year 7 students should also write in their 
planners). 
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47. Students should spend approximately this amount of time completing work outside of lessons in each subject per 
week: 
• In Years 7 and 8, Maidstonians should be set one homework a week that lasts between 30-45 minutes. 
• In Years 9 and 10, Maidstonians should be set one homework a week that lasts between 45-60 minutes. 
• In Year 11, homework will be less frequent as Maidstonians prepare for GCSE exams. However, guided learning 

and revision should be regularly provided via Assignments on Microsoft Teams. 
• In the Sixth Form, Maidstonians should be set an hour of guided learning for every hour they have in a 

classroom. It should be specific and provided via Assignments on Microsoft Teams. 
 
48. A reasonable amount of time will be given for students to complete homework and a due date will be indicated via 

an Assignment on Microsoft Teams. 
 
49. Teachers are not expected to mark every piece of homework, nor are they expected to always set formal written 

tasks. The MGS Homework and Assessment Philosophy gives an indication of the range of tasks that might be set. 
 
50. When teachers do mark homework, feedback should be given in line with the Assessment for Learning points (16-

30) in this policy. 
 
51. Heads of Department and SLT monitor homework tasks in their areas to ensure that:  

• the MGS Homework and Assessment Philosophy is used to plan for homework. 
• the purpose of the homework is explained to students. 
• the quality of completed homework is monitored and reviewed at regular periods. 
• homework is assessed in line with the Assessment for Learning points in this policy (where appropriate). 
• students and parents get regular feedback and are consulted when appropriate.   

 
 
Learning Beyond the Classroom 
 
52. The school recognises that much learning can take place outside of the classroom, and seeks to support students’ 

learning in its broader sense through a wide range of opportunities that include the following:  
• Enrichment opportunities  
• Extra-curricular activities, clubs and societies 
• Student leadership opportunities  
• Fundraising initiatives  
• Roles of responsibility, for example mentoring.  
• Trips  
• Work experience  
• Extended Learning Week 

 
 
Quality Assurance of Teaching and Learning 
 
53. The purpose of our QA process is to develop inspiring teaching and learning and to ensure that every staff member 

is both coached and developed appropriately. Our QA cycle is adapted annually in response to the needs of the school 
and is completed in a number of ways:  

 
Lesson Observations  
 
54. Lesson observations help teachers to improve the quality of Teaching and Learning by questioning and developing 

their current practice. They are an important part of a teacher’s professional development and a coaching approach 
should be applied to the way in which they are conducted where possible. To facilitate this coaching approach, time 
must be put aside for important discussions to take place between the observers and the observed, the tone of 
which must be developmental.  

 
55. To ensure that all teachers are able to hold meaningful conversations about Teaching and Learning, at key points in 

the appraisal cycle, a lesson observation takes place for each member of staff throughout the course of the year. The 
SLT Line Manager will attend a full-length lesson observation or a 20 minute lesson observation. Peer and joint 
observations are encouraged within departments, although the Head of Department must ensure that every 
member of their team is observed by their line manager at least once in the year.  
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Work Scrutiny 
 
56. The purpose of the work scrutiny is to ensure that all students are developing the four Learning Habits. 
 
57. A sample of students work is selected from a certain key stage, as decided by a Head of Department or member of 

the SLT. The staff member will check that feedback is regular and uses school-wide terminology (e.g. what went 
well/to make progress you must). There is evidence of DIRT and students respond to spelling, punctuation and 
grammar corrections for themselves. There is evidence that feedback (teacher, peer and self-assessment) leads to 
student progression over time.  

 
SLT and HoD Learning Walks  
 
58. Middle leaders and SLT visit a number of lessons, spending a maximum of ten minutes in each. They observe 

student learning, may ask students about their learning and look at students’ work as part of that discussion. These 
learning walks allow staff to identify good practice that can be shared across the department, is an opportunity to 
recognise and celebrate effective Teaching and Learning, and supports the QA process.  

 
Peer Learning Walks  
 
59. Learning walks help to build positive relationships amongst staff, allowing people to see things in different 

departments, and share best practice. Teaching staff can choose which of their lessons they will make available for 
other staff to visit. Staff are free to go to any of the lessons (maximum of three members of staff at a time) for ten 
minutes, after which they should complete the feedback form, highlighting something they found effective within 
the lesson, and something they will take away to implement into their own teaching. These informal learning walks 
should always focus on the positive aspects of the Teaching and Learning taking place in the lesson.  

 
Student Voice  
 
60. SLT meet with small groups of students to gather feedback on their experience of Teaching and Learning at the 

school. This can then be disseminated where appropriate and can inform future planning.  
 
61. Teaching and Learning issues can be raised through the Student Survey, the House Councils and/or the School 

Council.  
 
Data Analysis 
 
62. Heads of Department, Heads of House and Heads of Key Stage analyse student outcomes and progress at the end 

of each assessment point for each year group. They identify strengths, areas for development and make timely and 
appropriate interventions. 

 
Line Management Meetings  
 
63. Heads of Department meet with their SLT Line Manager regularly throughout a term and during a timetabled 

period. During this time the Line Manager will discuss and support the needs of the department and complete 
relevant documentation when necessary.  

 
Curriculum Reviews 
 
64. During Term 6, Heads of Department have a day off timetable with their teams to evaluate the impact of their 

curriculum over the year and decide if any, which changes need to be made in their curriculums. Heads of 
Department are expected to complete their Curriculum Plans, and Homework and Assessment Policies for the 
forthcoming year, considering their curriculum vision and intent.  

 
65. The Senior Leadership Team is responsible for ensuring that this policy is implemented across the school.  
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